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Reflection is an essential part of the learning process. People learn not only through the active process of
gaining experiences but also through the reflective process of regaining those experiences. Reflective
practices in learning are said to promote the development of cognitive skills, enrich content knowledge,
and facilitate the management and evaluation of the learning process. As higher education prioritizes
active and life-long learning as well as critical/innovative skill development, reflective learning has
gained growing attention from academic and educational circles, including the domain of language
education. However, research on reflection in language education has been predominantly invested in
the field of teacher education whereas implementation of reflective practices for language skill
improvement has been paid less attention. In addition, there is little research on designing a
comprehensive reflective model to guide the whole process of language study, especially reading study,
which is a fundamental part of language acquisition. Therefore, It is important to understand how
reflection can affect the whole reading-learning process and how to implement it effectively throughout
the whole learning process with mobile technology. The development of a reflective learning model for

English reading is crucial for both learners and instructors.

The main research objective (MRO) of this dissertation is to design a reflective learning model for
English reading supported by mobile technology to improve students’ reading proficiency, self-regulated
learning, and critical thinking skills. Accordingly, Three sub-objectives are set. The first sub-objective
(SRO1) is to explore students’ learning habits and perception of mobile learning in English reading
learning.

The second sub-objective (SRO2) is to investigate students' perceptions of and preferences for reflective
practices in mobile English reading. The third sub-objective (SRO3) is to design a reflective learning
model for English reading supported by mobile technology and examine the effectiveness of the proposed
learning model in improving students’ reading proficiency, self-regulated learning, and critical thinking

skills. Three studies were designed and implemented to achieve the three sub-objectives.



Study 1(Chapter 3) was conducted to achieve SRO1. We conducted action research to examine students'
mobile device usage for studying and their willingness to integrate self-paced mobile extensive reading
into their regular learning routine. After implementing extensive mobile reading as an off-curricular
activity for one semester, we investigated students’ perception with questionnaires and interview
questions. Its finding revealed that despite the deep penetration of smartphone use in daily life, those
students didn’t form the habit of mobile reading. However, most students approved of this
reading-learning approach and reported improvement in their reading and listening abilities.
Smartphone-assisted reading was accepted for its abundance of resources and convenience. Language
learning applications and video resources were greatly favored among students. But at the same time,
many problems concerning this approach emerged in the study such as distraction, cost, motivation,
evaluation, etc. In addition, we attempted to apply reflection to monitor students’ learning process in this
study. The results showed that students valued process management techniques such as reflective
journals and reflective questions but they perceived them as uninteresting, overly simplistic, or lacking

in diversity.

Study 2 (Chapter 4) was conducted to achieve SRO2. Based on the insights gained about students’ mobile
learning habits and preferences, we conducted a class experiment to explore the role and diversity of
reflection in mobile-assisted language learning by integrating reflective activities into a mobile-assisted
reading program and then investigating students’ perception of the reading program, reflective practices,
and the reflection modes adopted. A mixed research method was utilized involving the use of
pretest/posttest, questionnaires and semi-structured interviews. In the experiment, students are
required to read passages on mobile apps and then complete reading reflections and upload them onto
online learning platforms. The students completed four reflections in four different modes in order: paper
journal, e-journal, audio reflection, and collaborative reflection. Its findings revealed that learners
generally considered mobile reading programs beneficial for their language learning process. The
reflective practices adopted could stimulate their learning interest, promote understanding, and
cultivate reflective and summarizing abilities without a heavy study load and inconvenient operation. Yet
students didn’t consider reflection a good way of process management and supervision. The most
favoured journal modes were paper journal reflection and audio reflection, while collaborative reflection

and e-journal reflection remained the least two favoured reflection modes.

Study 3(Chapter 5) was conducted to achieve SRO3. Inspired by Cowan's reflective diagram, we designed
a reflective learning model for English reading supported by mobile technology. The proposed learning
model was subsequently tested in a classroom experiment to assess its impact on students' learning
outcomes. During the implementation phase, the insights obtained from Study 1 and Study 2 regarding
learning preferences for mobile learning and reflection were utilized to design reflective activities or
strategies for reflection. A comprehensive mixed research method was utilized involving the use of
pretests/posttests, reflective  journals, reflective  writings, post  reflection  exercises,

pre-questionnaires/post-questionnaires, and semi-structured interviews. Quantitative findings from



tests and questionnaires indicated that the proposed learning model significantly influenced students'
reading proficiency while showing no significant impact on their self-regulation and critical thinking
skills. Nevertheless, qualitative findings from reflective journals, exercises, written assignments, and
interviews demonstrated that the proposed learning model also contributed to the enhancement of

students' metacognitive self-regulation, reflective thinking skills, and deep thinking abilities

The study provides many practical implications. Based on students’ perception of reflection and
preferences for reflection mode in the mobile reading from Study 2, some implications were put forward
concerning the application of reflective activities in app design and course design. For app developers,
some preferable reflection modes facilitated with stimulative measures may be offered to cater to more
learners to conduct reflective activities. For language teachers, based on the understanding of students’
age, learning experience, and possible preferences, they may create a good reflective environment with
technical and instructional support, and then provide two or three popular modes for students to reflect
on whatever they read. Drawing upon the analysis of issues and suggestions identified in Study 3,
several implications regarding the implementation of the reflective learning model were proposed,
encompassing aspects such as conducting careful program design like suitable activities and proper
timing, providing coaching, guidance, and scaffolding, promoting motivation from various perspectives,

and creating more opportunities for collaboration.

This research contributes to the study of reflection and language education. It will provide theoretical
support for individuals as they define and design reflective learning frameworks. The developed learning
model can guide leaders, language instructors, and learners in managing and implementing reflection in
specific language classrooms. It could also be applied to enhance learning in various domains or among

students at different proficiency levels.
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